





Alphabetic Principle:

As children come to understand the sounds of our language, we begin to associate the
written word with the sounds. This is known as the alphabetic principle. Understanding
the alphabetic principle leads to instruction in phonics or decoding Young children learn
the alphabet song by watching Sesame Street or hearing adults sing it to them, Itiswhen
the child associates the various sounds that these letters make with therr letter names, that
they begin to understand the alphabetic principle. Reading aloud to children from a word
chart or big book and pointing out the words helps them understand the words are made
up of letters that represent sounds. Word Walls are very good ways for a teacher to
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that they know they can read and practice re-reading with improved fluency. Be sure to
pay attention to accuracy as fluency improves. Remember, comprehension is the ultimate
goal in reading.

YWhen listenine to a child read aloud. a naranrofessional should encnnraoe the child to nee
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As stated earlier, the ultimate goal of reading is to enable students to comprehend what
they read. It is a lengthy, complicated process that begins in early childhood. The
development of early oral language skills, leading to the understanding that our language
is made up of sounds, and recognizing that these sounds are represented by letters are all
steps in the process of reading and understanding text.
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Step 4: Reading

Students should be dnrected to read the text once they have focused both on what they know and what
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The semantic map, summary, and questions included in Figure 1 and 2 are the results of one 7" grade
student’s effort related to science chapter on clouds. He had asked KWL just four times: his teacher
noted that prior to this new strategy training, he could not summarize or develop questions to study
for tests. It is important to note that he is a low-achieving student.

Evaluation
To evaluate the effectiveness of the strategy, four activities are particularly effective:
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for content material. Afler using, rocedures for a few weeks, interview them again to sge

if they have a better grasp of their own possible strategies,

3. Keep records of student test results. If you teach two sections of the same course, use KWL
* in one section and not in the other. Compare the scores.
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K.W.L. STRATEGY SHEETS
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What [ Know ‘What I Want What I Learned

To Find Out
What We Know What We Want What We Learned, Still Need to
To Find Qut Know







STUDENTS WITH SPECIAL NEEDS CONSIDERATIONS
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common to observe systematic explicit phonics instruction taking place. It is also common to have
included among those children receiving services in these programs, many who experience what is
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difficult because it requires an ability to make associations between sounds and symbols, and symbols .
and sounds. When a child’s auditory memory is deficient, accurate recollection and association is
impaired. -

In effective nroeramg. which inchidatheggleamers a varietv afanntnaches are utilized_and a context
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in which those skills can be placed is customarily provided. Activities should include multisensory
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PHONEMIC AWARENESS INCLUDES...

o Rhymes

e  Alliteration — words that have repetition of initial consonants
o Tongue Twisters Tie Texans

e  Assonance — repetition of vowels within words
o The fatcatsat on the mat

e Isolated speech sounds

o Sounds may be associated with an object, animal, or action /s/ = hissing sound a
snake makes

¢  Segmenting words into parts
o What two words do you hear in “fire truck”?
¢ Blending sounds to make a word
o /a/-fti=at
« Counting phonemes in words
o How many sounds are in.*'is™?
e Identifying the beginning, middle, and final sounds
e Letter-sound association

¢ Substituting one phoneme for another
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ALPHABETIC PRINCIPLE
e ]

The Alphabetic Principle is the concept that
‘ » Speech can be turned into print

*  Print can be turned into speech

s Letters represent sounds in the language

Teaching the alphabet can be most effectively done through a multisensory approach using art, music,
movement and creative drama. '

Activity: (Sing the “Alphabet Song™)
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lower-case letters, Having these same-letter pages as opposing papers in the dictionary is advised. In
other words, the left-hand side has the upper case /A/, and the right-hand side has the lower-case /a/.

Flash Cards
Agam, ﬂash cards may not be the most dynamxc way to master skills, but they are useful as a means
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assessed regardmg their ability to name and state the sounds made by letters shown to them. Children
sometimes enjoy drawmg something on the back (or same side) of letter cards that represents the
initial sound of the given letter in a word, such as a dog for the letter /d/. Flash cards can be used in
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picture. Having two decks of letter flashcards also enables children to play a version of Go Fish.
Pairing upper and lower case Jetters is another idea. The possibilities are endless. For most children,
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COMPONENTS OF EFFECTIVE READING INSTRUCTION
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dlscussnons, songs, poems.
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Phonemic awareness is the best predictor of learning to read.

o Word-identification: knowledge of the sounds that letters and letter combinations
make; separatmg words into meaningful units, such as root words, prefixes, suffixes;
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These activities support developing readers.
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in linguistically-rich environments where children are encouraged to play with the sounds of
language through developmentally appropriate activities. Phonemic awareness may include:

e a general awareness (that some words are longer than others, for example)
» rhyming '
»  blending
» segmentation
* initial sound
*  final sound
» medial sound

Activities that capitalize on children’s natural curiosity and sense of playfulness would include
(Yopp):
¢ sharing books that play with language
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* singing songs that play with sounds

e engaging in games that encourage word play

¢ sharing riddles and rhymes that focus on songs
e activities that aliow for phoneme substitution

All of the activities above start through oral development. Children “hear” the words and see
pictures of the objects (e.g. 2 milk bottle, a top, a man, a cup). These activities should be
dynamic, not done through drills and rote memorization.

" Schools should assess students® phonemic awareness development and should intensify
expenences for students who are not progressinge.






The best instruction provides a strong relationship between what the children learn in phonics and
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children read that conform to the phonics that they have already been taugﬂt" iBecoming a Nation
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knowledge and vocabulary, however, predictable (w hen they are not decodable using grapho-
phonic cues) texts do not support children’s growing understanding of the alphabetic principles of
English.

The best practice combines immersing children in rich language by reading to them and providing
access to a variety of texts, while explicitly and systematically teaching them the sounds and their
symbols and connecting these to decodable texts.

Phonics instruction need not be tedious. Instead, activities which promote play with words in
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Vocabulary development continues through extensive reading opportunities, during oral
—ee 1. ¢ 1 s K 1 1 .
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Simple Story Map

Story Title:




